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This book celebrates escapes from the flatlands of both paper and computer
screen, showing superb displays of high-dimensional complex data. The most
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National Assessment of Educational Progress (NAEP) generates data of a
multivariate richness and complexity that defies accurate univariate transmission.
The broad use and understanding of the information NAEP provides can be aided
through the use of more suitable and evocative data displays. In this article, we
demonstrate the limitations of univariate displays and suggest some multivariate
displays that may enable us to understand, and thence communicate, what is
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